Color Brave:
Best Practices for Improving Cultural Competence
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The two most important days of
your life are the day you are born,
and the day you find out why.
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Topics

° What Does It Mean To Be Culturally Competent?
° How Leaders Can Improve Their Schools’ Cultural

° SShepstoBeoommgaCulmrallyResponmveTeadm

Is it important to be
culturally competent, and to
acknowledge, respect and
value the cultural

backgrounds of our students?

What Does It Mean To Be Culturally Competent?

* Cultural Competence addreases the Principles of Trust, Respect for Diversity,
Equity, Faimess, and Social Justice.
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° Culture is the fundamental building biock of our students’ identity.
° Cultural identity is essential to our students’ sense of WHO they are and
WHERE they belong in school/society.
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What Does It Mean To Be Culturally Competent?

Cultural Competence is more than being . . .
® respectful of the different cultures in our dass and commumity.

° knowledgeable of the cultural differences, customs and values of those
different from our own.

Qultural Competence is . ..
* being aware of ane’s own view of the world.

° developing positive attitudes about different cultures.
° developing skills for communicating & interacting acroas cultures.
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How Leaders Can Improve Their Schools’
Cultural Competence

Cultural Competence IS about INCLUSION.
* We come to school with a serse of who WE are and how WE see the wordd.

o It creates “blind spots” that causes us to make assumptions about our students,
our families, and our communities,

« Challenge our assumptions.

What if you
CHALLENWGE.
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Blind Spots: Challenge Assumptions
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How Leaders Can Improve Their Schools’
Cultural Competence

Ask yourself the following questions:
*» Dol listen to a diverse group of voices when making decisions about our
achool/dassroom?

* Do I consider how policies negatively impact students and/or families from
historically marginalized groups?

* Does my school staff reflect the diversity of our students and the surrounding




How Leaders Can Improve Their Schools’
Cultural Competence

¢ This is the heart of cultural competence.

 [Itis not enough to be tolerant of the diversity in our school community.

« Itis not enough to be accepting of the wide range of diverse contributions of
our students.

* We mmst truly EMBRACE diversity.
* We teach our students and coll to emb spect, and value the
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1. Assess Your Own Behavior

¢ Our attitude and behavior are influenced by our own culture, s0 be careful of

belef that our own culture s superior and should be the standird for all
Open Your Mind

_. to one that i culturefly inclusive and open minded

» This a key step in building positive and respectful relationships with famfties
from div cultural d

had
.-

—




— - —
to Know Your Students
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ingness and love needs:
inhmate relationships, friends
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3. Make Your Classroom a
Judgment-free Zone

Students must be able to
look at situations i
culture with an i
opinion and be comfortable
having uncomfortable
conversations.

3. Make Your Classroom a
Judgment-free Zone
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3. Make Your Classroom a
Judgment-free Zone

Encourage students to
ask questions and
disrupt the status quo.
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3. Make Your Classroom a
Judgment-free Zone

: Teach your students
“EhildESRmYsL be tausht to value each other’s
tothink,, l dlfferencesandmake
critical thinking the

norm.

Atargarer Meadd
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4. Adapt Your Teaching

¢ Culturally responsive teaching is student-focused.
o Differentiate your instruction to consider all students’ backgrounds & learning
styles.
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I hear and I forget. I see

and I remember. I do
and I understand.
Confucius
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4. Adapt Your Teaching
° Make leaming as interactive and hands-on as possaible.

Baliy Tiuwy
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4. Adapt Your Teaching
* Make leamning as interactive and hands-on as poasible.
¢ Interactive and hands-on leaming is fim for students, it requires active listening,
and provides a g chance for y retention.
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5. Include ALL Cultures In Your Teaching

¢ Choose content that reflects the different cultures of your students.
° Students are more engaged in learming when the lessons are relevant to their
cultures.
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OWN experiences and
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5. Include ALL Cultures In Your Teaching
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Cognitive Dissonance

29

Cognitive Dissonance

m“

Cogritive Dissonance is the internal tug-ofwer we feel when our
beliefs and/or values contradict our actions.

The tug-of-war is usually dealt with rationalization, denial, and

minimization.
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“It is useless to attempt to reason a man out of a thing he was
never reasoned into,” - Jonathen Swift

“But I think that no matter how smari, people usually see what
they're already looking for, that's all.” - Veronics Roth

“The eye sees only what the mind is prepared to comprehend.” -
Robertson Davies
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To know the true reality of
yourself, you must be aware
not only of your conscious
thoughts, but also of your
unconscious prejudices, bias,
and habits.

- Anonymous
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Implicit Bias
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What is Implicit Bias?

* Attitudes and/or beliefs about the things we SEE that affect our understanding,
actions & decisians.
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What is Implicit Bias?

« Different from explicit bias, which is (used io be) deliberately concesled for
political correctness.
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What is Implicit Bias?
Leads to discipline disparity & racial profiling . . .
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What is Implicit Bias?

Causes us to look for wrang-doers because they “fit a description”
and overlook the next person because they do not.
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How Does Implicit Bias Occur?

Schrua
Capmine Sherfotu

Discrimnat i
(Actions

Stereol ypes
I Amiated Traitsi
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“Good schools, like good societies
and good families, celebrate and cherish diversity.”
Deborah Meder
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/ EQUITY [N EDUCATION
 stands at the cgnt%f our
EQUITY nation’s growing effort to
reform and improve public
EDUCATION schools and provide
greater educational

.\ options to every family.
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Leading For Equity
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EQUALITY

Every student gets the same support(s), despite
their individual need.

REEN
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EQUITY
Every student gets support(s), specific to their
individual need.
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Get Familiar With Your Students’ Story

Examine Data & Opportunities
For Improvement

+ African-American students are suspended more than three

(3) times the rate of Caucasian students.

+ 1.2 million African-American students were suspended in a

single academic year.
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#5% of all Black suspensions
from LS. pubtic schools occurred
in|

.
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Examine Data & Opportunities
For Improvement
Criminalized Discipline; punitive-based measures like suspensi
expulsion, or referral to law enforcement. o

Medicalized Discipline: solution-based measures like medical
attention and/or psychological intervention.
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Examine Data & Opportunities
For Improvement
Violations by black and brown students are viewed as conditions
that warrant Criminalized Discipline.

Violations by white students are viewed as conditions that
warrant lized Discipline.

School-to-Prison Pipeline - a system that pushes students out of
school and into the criminal justice system.
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Make Sure Students Have a Voice
“The secret n
education lies
A res ec&iv\g
the student/
54
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Make Sure Students Have a Voice

¢ Students like to feel valued and want to have some say about what
goes on in class and/or school.

° When have of their it increases student
they ownership learning,

and ultimately student
m mmmkrm&hwwhdgehnmyﬂmbmgu
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Our Mindset

GROWTH
MINDSET

Hope Dealer  Energy Vampire
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Deficit thinking results in educational practices that deter some
students from receiving an equal and equitable education qae=
Difiogs, 2009,

The single most important factor in the academic achievement
of mmongtstudenis is the explicit rejection of deficit thinking
school-based administrator wemst & o, 1999).

Athhgsfomhwlmdammudmeaﬂnu;alvdm
e life for students whtay'are margma%ezzad Pty of

{Aotin & Aotin, 2000; Shields, 2010).
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Competing Mindsets
o Blind vs. Aware
¢ Equality vs. Equity
= A-Contextual vs. Socio-Cultural
« Categorical vs, Inter-Sectional
* Deficit vs. Asset
The Choice Is Yours
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Blind vs. Aware

Blind Mindset

° Admowledging the ethnic background of students might offend others.
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Blind vs. Aware
Aware Mindset
» It is important to understand how the background of students & teachers
inflnences teaching & leaming.
* Educators are able to understand the educational joumey from mmltiple
& varied perspectives.
60
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Equality vs. Equity

Equality Mindset (teacher-centered environmens)

« Academic achievement is not
related to broader soclal realities
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Eguality vs. Equity

“What's ths matter?
Ite

the sams distance!”
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Equality vs. Equity

quﬂty""’ 4 (atudent formnd . n

* Academic achievement must be
viewed in relation o broad
sacial realities.

+ Educators cansider larger issues
in sorlety to help address low

P
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A-Contextual vs. Socio-Cultural
A-Contextual Mindset

° Bducators do not need to understand parents or the community in order to
educate children.

° Educators miss opporturities to build partnerships and make lessons
meaningful for students.
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A-Contextual vs. Socio-Cultural
Socio-Cultural Mindset
© What happens outside of school is directly related to the learning
experiences inside of achool.

© Educators seek to build bridges between the achool and the commumity in
order to make oontent ingful & rel

:i'r
2l J’
B 3
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Categorical vs. Inter-Sectional

Categorical Mindset
* Itis easy to predict a student’s academic perf, once we know a
little about their background.
» Educators primarily think of ethnic origin or socio-economic dass, as
“cultures” that impact academic achievemnent.

66
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Categorical vs. Inter-Sectional

Inter-Sectional Mindset
° Bach student is complex, with a mixture of many types & layers of
different cultures & influences.

o Focus on how students may resist certain educators, but not reject
education in a broad sense.
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Deficit vs. Asset
Deficit Mindaset
= All students must conform to traditional school culture & teaching
approaches.
¢ Students who do not conform are excessively referred for disciplinary
action and/or ExEd.
68
Deficit vs. Asset
Asset Mindset

* Successful teachers find ways to draw on students’ home culture &

= Reduces the number of students from margi group
referred for disciplinary actions and/or ExEd.

69
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Educational Malpractice
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I Sued The School System
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Set Your Climate

Thermometer or Thermostat
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Thermometer
+ Reflects the temperature or climate of a room.
* Reports the temperature or climate in the room.

COLD

ey, dre You A Psrmemeis o Phrmaetet Londer!
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Thermometer
« react to their surroundings. Th '
+ lose their “cool”, become h
irritable, or impatient, and
ultimately, destroy the
dimate.

+ do not inspire trust and
commitment with students,
rather they erode it.

73

Thermostat

+ Regulates the temperature or climate in a room.

+ Sets the desired temperature or dimate, and actively
works to maintainit.

+ Monitors the room, and if the

what to do in order to correct
the situation.
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Thermostat

Thermostat leaders. . .

+ have a pulse on the morale, productivity, and stress
level of their students.

» “cool” things down by actingasa

calming influence with students, |
-usmmmmmdmmdpmideg" p T
direction & support. 4 -

» have the mindset necessary to produce an equitable
& welcoming learning environment.

Rauby Comiry, e Yt A Thermpmeis s Thoresett Londer?
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Cultural Responsiveness

76

"As teachers of culturally
diverse students, we need
to educate ourselves
about the realities of
structural raclalization in
goclety and recognizing
how colorblindness is just
another a form of implicit
bias."

Zaretta Hammond in Educaton
Pegk Teacher
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#Discovertfenrwhy!

C.H.A.N.G.E.S.
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C.H.A.N.G.E.S.

Clhlﬁ-pd-qh-]u-uyﬁ-mm
s Cuiltoral

Cultura) Cukueal Gulry Catturat

Codu " Cumueal
Destuctivoness  incapacily Bindness  Precompelence  Compeency | Proficlency
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Cultural Competency Continunm
* Represents the various levels of cultural profidency, from the least
proficent to most proficient.
° D i how effectively organizations and/or individuals
interact within a culturally diverse environment.
80
Cultural Destructiveness
See the Difference. Stomp it Gut.

* Use power/position to eliminate another’s culture - people who are
different are viewed as abnormal, weird, or dangerous.

° “When we redisiricl, we can get rid of THAT neighborhood.”
* “If we could get rid of the special needs students, our scores would improve.”

81
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Cultural Incapacity

See the Difference. Make it Wiong.
© Believe their culture is superior (efhnocentrism), and act in ways that
enhances the inferiority of other cultures.
« Believe false & nega ypes about others.

|STEREOTYPE
IdALOTYIALS
» Foor studenty are less intelligent than affiuent students.
» Single perants are inferor parents.
* Lower expectations or demonstrate bias because the student “Fives in
that part of toom.”
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Cultural Blindness
See the Difference. Act Like You Do Not.
+ Believes that color, etimicity, poverty, gender, etc. do not matter.
* “Just don't recognize their religion. We don’t wen? to offend.”
« "I treat all my students alike; I don’t sce color in my classroom.”

2
by
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Cultural Pre-Competence
See the Difference. Respond to it Inappropriately
1 biases & & itabk ctices when interactin

el . L]

wﬂh‘l‘:&nrfmltmﬂgmxpa.
© Ask that events on cultural be led by those of that culture,
* “Make sure we do something for Black History month.”

"--T!“

onori'ng the Joumey

Dur Vision, Our Volce, Qur Legacy
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Cultural Competence

See the Difference.
Understand the Difference that Difference Makes.

° Value diversity and understand that diverse views can be, and
oftentimes are, deep & meaningful.

< Willing to change their behavior to meet the needs of others.

© *1 think it i important to look at different topics through different

g

How do you see your students?
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Cultural Proficiency

See the Difference. Respond Positively. Engage & Adapt.

° Respect culture; know about arganizational culture; interact
effectively in a variety of cultural groups.

* Believe in & use equitable teaching practices.
* “Thenk you o el the parntsand explintg back o ochol ight
UNITY IN
& i 4%
DIiVERSITY
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C.H.AN.G.E.S.

Address the Manifestations of Powee & Priviege
* Baflact on Anfhorily & Lagitiacy in the Conlet of Cultre

et
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C.H.AN.G.E.S.

A-—b.&.l-pmdn.hwm
Ldaniification of Eapillch Bles
* Undestand the Ipact of Bias an the Besin
»  Widen Your
* Listan %0 and Leam fsom Othars
*  What DalDo Now thet I Know?
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C.H.A.N.G.E.S.
I:Nutunoduhmuhpusun-
Undaestand that Fovarty s aot o Caltuce
: mh:&_:nbmt_
« Racognise the levplic Power of Madia
«  What DoIDo Now that | Koow?
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C.H.A.N.G.E.S.

meh.wmuhpsm
* Undestand thet Fovarty i not a Coltrs

Differenscas dus to Daficits & Assats
* Ramgoise the kmplict Powar of Madia
* What Do IDoNow that I Xnow?
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C.H.A.N.G.E.S.
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C.HAN.G.ES.

Gmmwwummm
= YValidate Lived Bxparience: Recogniss & Nartore Parsonal Realllence
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C.H.AN.G.E.S.

Gmuwwmwmm
+ Vilidsle Lived Bxparience Racogoies & Nurtere Parsonsl Realilence
+ Recognime Deficit Dislogne
* Build on their Srengths “Pecome w
* Use Duliharsis Dislogos as a Criticll Change
. U-qu--‘!\:dhhm
Foramat P
. lmhmdm
* Clanging Conecionsness sbent Stadent Motivation
* Xnow the Four Conditions Necessary for Cultirally Responsive Tanching
* Vorking in Tendem with Families to Bulld & Strengthen Studands Ablenses
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C.H.AN.G.E.S.

Garneting the Caltursl “Know-How” ts dafast Defickt Mindost
= Vellake Lived Bxpariance: Recogrise & Nurtowe Pacscorl Reallerce
: anﬂ_
* Use Delfberate Dislogoe as a Critical Toal for Change
» s Aguncy ss aTool for Balancing Power
R 3 ey
: l-'é.uhnn;u-;dm.
. hhhmm Colturally Respansive Teaching
* Working #n Tanden with Famiies b0 Builld & Strengthen Stmdants Ableness
Su-ﬂ-h.m-wumm
* mitfication of the Mag fof the Joumay: Bibrographic Inrviewtng, Learning Style
Amsmmwrt, Archatype Idantification

. the o the Joaney: d Lamcrs,
Crturally Rebevant Tocks i Material
. {nﬂuﬁndl’mmhm Cultzzally Comwpuient Practios Chec-ins & Lock-
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Dr. William Noel, Sr.
DrNoelSpeake@gmatl.com
winoel@msn.com
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tm DeNoelSpesks

#DrNoelSpeaks
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