How to Reach the

(sometimes) Ha Td -to-Re LlCh
Practical Classroom Strategies for Educators

Plan B

The two most important days
of your life are the day you
are born, and the day you
find out why.




Topics =~ "yl
« DRHO vs. SSDRO
- Relationships
+ Discipline, Not Punishment
« Emotions & Feelings
» Cultural Competence & Responsiveness
» Implicit Bias

I - What Motivates Students?

-
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DRHO ws. SSDRO
DRHO SSDRO
Reactive Proactive
Zero Tolerance Equitable Consequences
Punishment Discipline
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#Discovertfeurwhy/

Teaching behavior as relentlessly as
we teach reading or other academic
content is the ultimate act of
prevention, promise, and power
underlying preventative
interventions in America’s schools.

-
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#Discovertfourwhy!

When a child . . .

¢ does not know how to read - we Teach!
* does not know how to write - we Teach!
* does not know how to multiply - we Teach!

¢ does not know how to behave - we T%ch!

Reassign Suspend Expel Arrest

Positive Behavior

Interventions & Support
(PBIS)

-




Positive Behavior Interventions & Support
(PBIS)

An educational approach using a tiered system of
supports for student learning & success. This includes:

e Tier 1 - School-Wide Climate & Culture

® Tier 2 - Targeted Group Interventions

SRR e
* Tier 3 - Individualized Interventions “g}" “i\‘f;,\\;/r
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Positive Behavior Interventions & Support
(PBIS)

Tier 3

Tertiary Prevention J
° i

Tier 2

Secondary Prevention

Tier 1

Uriversal o Primary Prevent.on
e
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Positive Behavior Interventions & Support
(PB1S)

Teachings in
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Positive Behavior
Interventions & Support
(PBIS)

-
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What Is Culturally Responsive
PBIS?

With CRPBIS, teachers . ..
 Use studenis’ backgrounds, experiences, prior

knowledge & learning styles to develop supports
at each Tier.

* Recognize their own biases and reflect on

behavioral expectations & interactions with their
students.

-

14

Why Do We Want To Establish
Culturally Responsive PBIS?
« Positive school-wide and classroom climates are
critical to effective teaching and learning.

¢ Teachers who misinterpret behaviors of diverse
students can wrongly assess them as defiant, disabled
or in need of special education.

oY
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Interpreting behaviors
through one cultural
lens contributes to
discipline disparity &
excessive referrals to
special education.
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How Do We Implement
Culturally Responsive PBIS?

. ask students and families about their
needs and preferences (cultural humility)

e Principals, staff and teachers must learn about the
culture of families: daily routines, activities, families’
priorities & expectations

* Principals, staff and teachers must develop rapport and
caring RELATIONSHIPS with students and families

-
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#Disw”‘jmrw:’w/!

Relationships

18




Put the cart (test scores) before the
horse (relationships).
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#Discovertjourwhy!

No significant learning occurs without a
significant relationship.

Show me a school where relationships do not

exist, and I'll show you an underperforming
school.

It is still incumbent upon you to take the
initiative to learn about your students’ lives
outside of school, as it has direct
implications for what they do inside of

school.

20
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Every child deserves a
champion, an adult
who will never give up
on them, who
understands the power
of connection, and

insists that they
become the best that
they can possibly be.

Dr. Rita Pierson




#Discovertfourwhy!

Connect Through Relationships

Some educators have IT, that ability to create
meaningful relationships that lead to a
welcoming & equitable learning environment.

How do we reproduce IT, so other educators can
recreate that learning environment?

How to get the IT-ability!! “
-
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#Discovertfourwhy!
Be a “Popular” Teacher

Teachers become “popular” when they
establish meaningful relationships by:
 treating students with respect;
« not talking down to, or lecturing students;

* listening: )
« PASIYV & smiling. t
23
#Dkwﬂn‘jmrwﬁ;’!
Know Your Students
As Individuals

o discover & discuss students’ out-of-school interests;

* when we show interest in our students, they begin to
view us less as one of “them” and more as someone

who genuinely cares,

friend

Y
Jfoe

| —
Daoe Feley
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#Discovertfourwhy!
Protect Students’ Self-Esteem

Despite the fagade, students are fragile & emotional
beings with many insecurities.

Acceptance by peers is key to their self-esteem,; so,
some students may “go down swinging” in order to
save face in front of their friends.

Many of our male students seem hard-to-reach
because of the mask they live in due to society’s
archaic definition of what it means to be a man.

., o
Dawe Feley
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#Discovertfrurwhy!

Listen to Students

Students like to feel valued and want to have some
“say” about what goes on in class and/or school.

Listening to students contribute to:
o rich, two-way dialogue;
e trust and respect between students & educators;

° an environment that fosters teaching & learning.
;zg'm“mu_
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#Discoversourwhy!

sincer ity'e
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#Discovertfourwhy!

Be Transparent

Share some of the GOOD, the BAD and the UGLY
about our past.

Discuss our own failures, to show students that we fail
and so can they ...

30

#Discovertfourwhy!

& win or learn




#Dissverfrurwhy!
Failure Should Be Our
Teacher,

Not Our Undertaker.

-y

31

#Discoversfourwhy!

Failure Is Delay,
Not Defeat.

#Discovertfeurwhy!

Failure Is A Detour,
Not A Dead End.

11



#Discovertjourwhy!
Discipline, Not Punishment

W)

34

#Discoverourwhsy!
Discipline, Not Punishment
Punishment...
- inflicts discomfort, disapproval, and humiliation.
- causes student to focus anger on an unfair adult,

and not on learning to be responsible.

- creates a final consequence with the adult acting
as judge, jury and executioner.

+ leaves student feeling
emotionally abandoned.

35

#Discovertourwhy!
Discipline, Not Punishment
Discipline. ..
- teaches students how to self-regulate and deal
intelligently with their emotions & feelings.
» teaches students to learn from their mistakes

and find better ways to problem solve in the
future.

-

36

12



#Discoverfourwhy!
Discipline, Not Punishment
Discipline . . .
- teaches students how to self-regulate and deal
intelligently with their emotions & feelings.
« teaches students to learn from their decisions
and find better ways to problem solve in the

future. '
- creates open & meaningful g

dialogue between students

and teacher. E -
37

#Discoversjrurwhy!
Emotions & Feelings

38

#Discoversfourwhy!

A person who feels appreciated will always
do more than what is expected.

The more socially intelligent you are, the
happier, more robust and more enjoyable your
relationships will be.

Emotional intelligence begins to develop in
the earliest years - all the small exchanges
children have with their parents, teachers, and

with each other carry emotional messages.

39
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I've learned that people
will forget what you
said, people will forget
what you did, but
people will never forget
how you made them

feel.

Dr. Maya Angelou

40

#Discoversfourwhy!

Why are Emotions &
Feelings Important?

-<

A
Bumstiony matter: Yale Conier for Bustional Inisltiguacs
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Emotions & Feelings

Emotionally intelligent students are better prepared
to manage their emotional lives.

Develop an emotional awareness of our students’
needs and possible traumatic experiences.

N p—
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Learn to Control
Our Emotions,

or Our Emotions
Will Control Us.

a4

Set Your Climate

45
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Thermometer

» Reflects the temperature or climate of a room.
+ Reports the temperature or climate in the room.

HOT COLD

214, onley. Are You A Thermometer or Thermoetat Leadert
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Thermometer

Thermometer leaders . ..
+ react to their surroundings.

+ lose their “cool”, become
irritable, or impatient, and
ultimately, destroy the
climate.

» donot inspire trust and
commitment with students,
rather they erode it.

Roxiy Cony Jre Yo i Thorwmae ir Dot Londs?
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« Monitors the room, and if the

Thermostat

« Regulates the temperature or climate in a room.

- Sets the desired temperature or climate, and actively

works to maintain it.

temperature or climate

too HOT or too COLD, it knows
what to do in order to correct
the situation.

Endy cminy KeTma Taewmne o Tarvamrlidos

48
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Thermostat
Thermostat leaders . . .

- have a pulse on the morale, productivity, and stress
level of their students.

- “cool” things down by actingasa g

calming influence with students. ? gy

« listen to their students and provide # § t
direction & support.

W
+ have the mindset necessary to produce an equitable
& welcoming learning environment.

Randy Conlry, Arc You A Thermameter ov Thermostat Leader?
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#Discovertfourwhy!

Our Mindset

“Faiture is an

“Faiture is the
0ppOrtuniTy 1o grow”

limit of my abilities”

GROWTH FIXED
MINDSET QS MINDSET

“Chall elp me 1o grow’

"I bke 1o ey
new things™

50

Deficit thinking results in educational practices
that deter some students from receiving an equal
and equitable education a.adse-sung, 200,

The single most important factor in the
academic achievement of minority students is
the explicit rejection of deficit thinking by the

school-based administrator Wegsuas & Fassrelt, 1999).

A transformative leader is rooted in moral and
ethical values . . . their approach enhances
equity, social change and quality of life for

students who are marginalized

{Astin & Astin, 2000; Shiclds, 2010).
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Our mindset can make
everything possible or make
everything impossible.

52

#Discovertourwhy!

Our Mindset
Students who are suspended just once are...

+ 3 times more likely to have contact with the juvenile
justice system.

» 5 times more likely to drop out
of school; &

« 6 times more likely to repeata
grade,

The Adtirvmst Gap asd Discipling Gep. Two
cides of the Sams Coin?

53

. #Discovertfourwhsy!
Our Mindset

Because . . .
- 1.2 million African-American students were
suspended in a single academic year.

- African-American students are suspended more
than three (3) times the rate of Caucasian students.

Criminalized Discipline: punitive-based measures like suspension, expulsion,
or referral to law enforcement. p—

4 | NOWRCERA
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#Dismluyvurwhyl

Our Mindset

Violations by black and brown students are viewed
as conditions that warrant Criminalized Discipline.

Violations by white students are viewed as
conditions that warrant Medicalized Discipline.

School-to-Prison Pipeline - a system that pushes
minority students out of school & into the mm‘-I‘n‘aI

justice system. r‘- \ON

55

School-to-Prison Pipeline

56

S5 of all Black suspensions
fram U.S. public schools occurred
in

»

orsp AT
IMPACT BY STATE

g

57
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#Diuov"’jmrwky!
0SS Data
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#Discovertfourwhy!

Our Mindset

Because . . .

o 1.2 million African-American students were
suspended in a single academic year.

« African-American students are suspended more
than three (3) times the rate of Caucasian students.

« “D-Code” offenses are the most subjective; yet the

most common cause of -
suspensions, & the only code ' ELAUCATION
that shows a significant ¢ NOT

disparity. 4 TNCARCERAIS
59
#Discovesfourwhy!
Consider & Ask
Relationship with Students
* Do I'now them?
Environment for Learning
° Do I provide a learning environment of excellence?
Compassion for Students ——
* Do I care about them? 3 iy T
Attitude toward Students . Ay
+ Do I'believe in them? (- -/y
fJ L P - 2
Principal Barat] Kafle, Closing The Atttude Gop
60
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A major obstacle in reaching &
teaching the Hard-to-Reach or
disadvantaged student, is the
“soft bigotry of low expectations.”

61
. #Discovertjourwhy!
Our Mindset
“Faiture is an “Failure is the
opportunity to grow” limit of my abilities”
GROWTH FIXED
MINDSET
E 10 grow”
62

To achieve excellence, one must want
to be good enough, bad enough.

If you change the way you look at
things, the things you look at change.

Excellence is not an exception; it is a
prevailing attitude.

63
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Competing Mindsets

* Blind vs. Aware

* Equality vs. Equity

* A-Contextual vs. Socio-Cultural
* Categorical vs. Inter-Sectional

* Deficit vs. Asset

The Choice Is Yours

=

64

Blind vs. Aware

Blind Mindset

« Acknowledging the ethnic background of students
might offend others. A

AF SR

= Bducators blindly operate without considering how
ethnically diverse students experience school.

65

Blind vs. Aware

Aware Mindset

o It is important to understand how the background of
students & teachers influences teaching & learning.

* Educators are able to understand the educational
journey from multiple & varied perspectives.

E-.“}‘ ! .

66
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Equality vs. Equity

Equality Mindset
¢ Academic achievement is not

related to broader social realities
or societal arrangements.

* Educators do not consider ways ®2‘f"“‘“\'\
that a system disadvantages i
some, while privileging others.

67

Equality vs. Equity

“What's the mattexr?
It's the same distance!™

68

Equality vs. Equity
Equity Mindset
* Academic achievement must be

viewed in relation to broader

* Educators consider larger issues @gﬂﬂl«*\
in society to help address low ’
student academic performance.

69
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A-Contextual vs. Socio-Cultural

A-Contextual Mindset

¢ Educators do not need to understand parents or the
community in order to educate children.

¢ Educators miss opportunities to build partnerships and
make lessons meaningful for students.

70

A-Contextual vs. Socio-Cultural

Socio-Cultural Mindset

« BEducators know that what happens cutside of school is
directly related to the learning experiences inside of
school.

* Educators seek to build bridges between the school and
the community in order to make content meaningful &
/

relevant.
f
|
sixx
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Categorical vs. Inter-Sectional

Categorical Mindset

* It is easy to predict a student’s academic performance
once we know a little about their background.

* Educators primarily think of ethnic origin or socio-
economic class, as “cultures” that impact academic

72
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Categorical vs. Inter-Sectional

Inter-Sectional Mindset
° Each student is complex, with a mixture of many
types & layers of different cultures & influences.

° Focus on how students may resist certain educators,
but not education in broad sense.

73

Deficit vs. Asset

Deficit Mindset
= All students must conform to traditional school culture
& teaching approaches.

* Students who do not conform are excessively referred
for disciplinary action and/or ExEd.

74

Deficit vs. Asset

Asset Mindset

© Successful teachers find ways to draw on students’
home culture & language assets.

* Reduces the number of students from marginalized
groups, who are referred for disciplinary actions
and/or ExEd.
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Educational Malpractice

I Sued The School System

76

“Disparity in achievement
mirrors the disparity in
discipline . . . because we
disproportionately punish the
kids with the greatest need.”

Dr. Peidro Noguera
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Cultural Competence &
Responsiveness

78
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Is it important to be
culturally competent, and
to acknowledge, respect
and value the cultural
backgrounds of our
students?

ulntind oy Mt I O Buntossn:
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What Does It Mean To Be Culturally Competent?

* Cultural Competence addresses the Principles of Trust,
Respect for Diversity, Equity, Fairness, and Social Justice.

* Culture is the fmdamental building block of our students’
identity,

¢ Cultural Identity is essential to our students’ sense of
WHO they are and WHERE they belong in society.

Sulsitind by Mshe T Ocet Busioas

80

What Does It Mean To Be Culturaily Competent?

Cultural Competence is more than being . . .

* respectful of the different cultures in our class and
community.

* knowledgeable of the cultural differences, customs and
values of those different from our own.

Cultural Competenceis...

* being aware of our own view of the world.

« developing positive attitudes about different cultures.

¢ developing skills for communicating & interacting across
cultures.

Suluniitesl by Make & Our Dusinas

81
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How Leaders Can Improve Their Schools’
Cultural Competence

Cultural competence is NOT about tolerance.

83

How Leaders Can Improve Their Schools’
Cultural Competence
Cultural competence IS about INCLUSION.

« We come to school with a sense of who WE are and how
WE see the world.

° It creates “blind spots” that causes us to make assumptions
about our students, our families, and our communities.

 Challenge our assumptions.

What if you
CHALLENGE
your assumptions?

84
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Blind Spots: Challenge Assumptions

85

A MQ

How Leaders Can Improve Their Schools’
Cultural Competence

Ask yourself the following questions:
¢ DoIlisten to a diverse group of voices when making
decisions about our school/classroom?

* Do I consider how policies negatively impact students
and/or families from historically marginalized groups?
* Does my school staff reflect the diversity of our students

and the surrounding community?

86

Darkness cannot drive
out darkness; only

light can do that.

Hate cannot drive

out hate; only love

can do that.

87
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How Leaders Can Improve Their Schools’
Cultural Campetence

o This is the heart of cultural competence.

* Itis not enough to be tolerant of the diversity in our school
community.

¢ Itis not enough to be accepting of the wide range of diverse
contributions of our students.

* We must truly EMBRACE DIVERSITY.

 We teach our students and colleagues to embrace, respect,
andvalue&lecontrilmhomoufomdxversesdtool
environment.

88
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, Open Your Mi
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Self-
‘metualization:
jeving one’s
full potential,
mcluding creative
et

Self-fulfillment
needs

can e o i

" L

Belongingness and love neads:
mhmate relotionships. friends

Safety neads:

sacuriy. aataty Basic
i "Beds

o g
Maslow's Hierarchy of Needs

94

#Discoverfonrwhy!

95

3. Make Your Classroom a
—~~_. Judgment-free Zone

Students must be able to
look at situations
regarding culture with
an unbiased opinion
and be comfortable
having uncomfortable
conversations.

96
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~

N

UNCOMFDRTABLE
CONVERSATIONS.

3. Make Your Classroom a
Judgment-free Zone

Students must be able to
look at situations
regarding culture with
an unbiased opinion
and be comfortable
having uncomfortable
conversations.

97

3. Make Your Classroom a
Judgment-free Zone

Encourage students to
ask questions and
disrupt the status quo.

98

[ La.L:

ho
tothink,,

“Childre taught
T R students fo value

~3. Make Your Classroom a
Judgment-free Zone

Teach your

each other’s
differences and
make critical
thinking the norm.

99
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4. Adapt Your Teaching
¢ Culturally responsive teaching is student-focused.

* Differentiate your instruction to consider all students’
backgrounds & learning styles.

"y

100
I hear and I forget. I see
and I remember. I do
and I understand.
Confucius
101

4. Adapt Your Teaching

= Make learning as interactive and hands-on as possible.

102
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4. Adapt Your Teaching

» Make learning as interactive and hands-on as posaible.
* Interactive and hands-on learning is fun for students, it

requires active listening, and provides a greater chance for
memory retention.

103

5. Include ALL Cultures In Your Teaching

* Choose content that reflects the different cultures of your
students.

* Students are more engaged in learning when the lessons
are relevant to their OWN experiences and cultures.

ey
(inderelia
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Culturally Responsive Teaching

;.sv_.-}.;_?‘”

SciGirls

105
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Cognitive Dissonance

106

Cognitive Dissonance

Cognitive Dissonance is the internal fug-of-war we feel when our
beliefs and/or values contradict our actions.

The tug-of-war is usually dealt with rationalization, denial, and
minimization.

107

“It is useless to attempt to reason a man out of a
thing he was never reasoned into.” - Jonathan
Swift

“But 1 think that no matter how smart, people
usually see what they re already looking for, that's
all.” - Veronica Roth

“The eye sees only what the mind is prepared to
comprehend.” - Robertson Davies

108
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“It is useless to attempt to reason a man out of a
thing he was never reasoned into.” - Jonathan
Swift

“But I think that no matter how smart, people

umﬂyseewhattheyredmdyloahngﬁm that's
all.” - Veronica Roth

“The eye sees only what the mind is prepared to
comprehend.” - Robertson Davies
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Implicit Bias

lﬁh@ ’E&
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h

RAAZRAS
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; AVE/A]
YOU HAVE A BIAS.

« FEMI OTITOJU

112

What is Implicit Bias?

¢ Attitudes and/or beliefs about the things we SEE that affect
our understanding, actions & decisions.

* Both favorable or unfaverable and happens without our
awareness or intentional control.

113

What is Implicit Bias?

» Different from explicit bias, which is (used to be)

114
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What is Implicit Bias?

Leads to discipline disparity & racial profiling . . .
1 LA

115

What is Implicit Bias?

Causes us to look for wrong-doers because they “fita
deseription” and overlock the next person because they
donot. -

1

»
e]
Wit O
pLNATS
THE ON?
DESCR\P“

At
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What is Implicit Bias?

Silent Beats

JuM Om

117
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How Does Implicit Bias Occur?

Sk
AT gy Shent frmie )

118
Where Are You?
=
e o
Dr lhears X Kanell
119

"As teachers of culturally
diverge students, we need
to educate ourselves
about the realities of
structural raclalization in
soclety and recognizing
how colorblindness is just
another a form of implicit
bias."

- Zaretta Hanwond in Education
Week Teacher
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#Discovertfenrwhy!

C.H.A.N.G.E.S.

121

C.H.A.N.G.LE.S.

Culml(:mpeﬁmth]mqﬁzm!dnm
*  Cultural G va. Di Tr

+  Obtain Knowledge of Cultural Competent L
+  Identify Your Social Construct
= Define or Not - Race, Gender & Culture

Cururds Eusmrst Cutosral Cuttwral
Desgrcrvanwst  Incapeciry Bindness  Pra<omostence  Conrelence  Praficiency

Cottura Cultural

122

Cultural Competence Continuum

* Represents the various levels of cultural praficiency, fram the least
praficient to most proficient.

* Determines how effectively organizations and/or individuals interact
within a culturally diverse environment.

L
CoMural Curltwral Gultural Gullural Cukural Cultural
Desructiveness  Incapacity Biindness P 3 y

123
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Cultural Destructiveness

Ses the Difference. Stomp it Oxt.
- Use powerfposth

P to ther’s culture - people who are
different are viewed as abnormal, weird, or dangerous.

© “When we redistrics, we can get rid of THAT neighborkood.”
* “Ifwe could get rid of the special needs students, our scores would improve.”

124

Cultural Incapacity

See the Difference. Make it Wrong.

+ Believe their culture is superior (etinocentrism), and act in ways that
enhances the inferiority of other cultures.

* Belicve false & negative stereotypes about others.
STEREOTYPE|
3dALO3YALS |
» Pmmﬂumwhn-ﬂm:m
> Single parents sxe inferlor parents.

¢ Lower expectations or demonstrate bias because the student “lives in thet
part of town.”

125

Cultural Blindness

See the Difference. Act Like You Do Not,
* Believes that color, ethnicity, poverty, gender, etc. do not matter.
* “Just don't recognize their religion. We don’t want i offend.”
* “Livent all my siudents alike; 1 don’t see color in my classroom.”

r#

126
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Cultural Pre-Competence

Seeth Difienc. Respond o i nappr
grize p ] biases & inequitable practices when interacting with
other cultural groups,

* Ask that events an cultural be led by those of that culture,
* “Make sure we do somellring for Black History month.”

2wl 25 ae

Honoring the Journey

Cun Vision, Our Voice,

127

Cultural Competence

See the Difference.
Understand the Difference that Difference Makes.
+ Value diversity and understand that diverse views can be, and oftentimes
are, deep & meaningful.
« Willing to change their behavior to meet the needs of others.

* “Tthinkit is important 1 ok a different topics through diffeent Iensen.”

\ WA,

How do you see your students?

128

Cultural Proficiency

= Respect culture; know about i Fhnctiurbo &

avariety of cultural groupa. yin
° Bellevein & use equitable teaching practices.
) mzwﬁ"“"ﬁg”"mwwmmwﬁgpm

um'nr IN
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C.HA.N.G.E.S.
CnhmllCmpszhlImzyﬁwAﬂl&hm
Cultnral Competency

Continuim vs. Diversity Training
Obtain Knowledge of C ly Competent Languag
Identify Your Social Construct

}hm,ummmarmmmumm

of Privil

130

C.H.A.N.G.E.S.

Auu-h;&:hpqdoﬂﬂuhmsdwdl

* Listen to and Learn from Others

131

C.H.A.N.G.LE.S.

Kvaln; Socletal Factces that Impact Students
Mmmhm.mm

fed b

. Awmﬁnumdmmbcﬁdhkm
. the Implicit Power of Media
* What Do IDo Now thet I Know?

132
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C.H.A.N.G.E.S.

KXNowing Societal Factors that Impact Students

W voun
e »

=
o= =
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C.H.A.N.G.E.S.

KNowing Soctetal Factors that Impact Students

134

C.HA.N.G.E.S.

Gmedng&eﬁuhul'hmﬂmfhdﬂeﬂneﬂdilﬂndut
. V-Mmuved" grize & N ! Resitience
. mmmmmw
* Use Deliberate Dislogue as & Critical Tool for Change
* Use Agency ss & Tool for Belancing Power

ﬁﬁ Virginis Usios Unlversity

4 ATE 0

%4

\'4

JARGLy,
Qmﬁ“
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C.H.A.N.G.E.S.

Gmm.wmwwmmmm
* Validate Lived Experience: Recognize & Nurture Personal Reaflience

* Recognize Deficit Dialogue

. Buﬂdmﬂndr&:m;ﬂu Strength-Finders”
. Deliberste Dislogue as a Critical Tool for Change
. UnAgmqun'IhdfntBllmchg

Eogreiap i Coltmsty Revpemitra Toching Prct

Py

: Know the Four Conditions Necessary for Colturally Responsive Teaching
*  Working in Tandem with Families to Build & Steengthen Students Ableness

C.H.A.N.G.E.S.

Gmmwmmwdmmm
o Validate Lived Experience: Recognize & Nurture Personal Regilience
¢ Recognize Deficit Dialogue
*  Build on their Strengths “Become Strength-Pinders”
¢ Use Deliberste Dislogue as a Critical Tool for Change
* Use Agency as & Tool for Belancing Power

Enmh Teaching Pract!
lmpbe&nehtpamdfndndtg
* ChmgingC

¢ Know the Four Conditions Neceasary Oulturlllylupmdve'l\:dm
* Working in Tindem with Famdlies to Build & Strengthen Students Ableness

Smmmmppanmrzmm]mq

Identification of the Map for the Ji g
lmhgaykwwld-ﬂﬂu&n

¢ Ildentification of the Tocls Needed to be Successful on the Journey:
Differentiated L Cultreally Rel Tools & o

* Identification of Progress on the Ji y: Cul Comp Practice
Check-Ins & Lock-For Sheets
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What Motivates Students?
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What Motivates Students?

The “Carrot-on-a-Stick” no longer motivates students to
engage in meaningful work.

0“::
e

Students’ motivation is not reward; but rather Axtonomy,
Mastery & Purpose.
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What Motivates Students?

Autonomy gives students ownership to make some
educational choices about the lesson’s assessment.

* Provide students options for how they demonstrate
leamning & understanding,

140

Our Educatmnal System

ra'l A uln ss Et'l‘

D
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CLIMI THAT Tu!s

"Everybody is a genius. But if you judge a

fish, by its ability to climb a tree, it will live

its whole life believing that it is stupid.”
Albert Einstein
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What Motivates Students?

Mastery means the student has a complete understanding
of the lesson,

* Students must be able to demonstratelearning through a
variety of assessments.

e Not every student will master the lesson at the same pace -
EQUITY over equality.
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What Motivates Students?

Purpose - Why do I have to do this? When am 1 ever going to

use this? How is this going to help me?

¢ Educators must be intentional in showing students how the
lesson connecis to their current & future lives.

* CONNECT learning to whet matters and/or to what makes
senise to our hard-to-reach students (relate poetry to
popular music, and history to social movements, etc.).

o
MMTER\l
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“We're educators,

we’re born to make
a difference.”
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Dr. William Noel, Sr.

DrNocelSpeaks®@gmail.com
winoelOmsn.com

u @DrNoelSpeaks

mDrNo:ISpuh

#DiscoverYourWhy
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